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CHAPTER I
INTRODUCTION
Providing an instructional program which will result
in a series of continuous developmental experiences for pupils
as they move from one grade to another or from one division
of the school system to another division of a school system
has been a major educational problem.

There still remains

the problem of organizing an adequate program of orientation
to facilitate these developmental experiences that pupils may
proceed from one school unit to another with the greatest con¬
tinuity.

Satisfactory orientation practices between the

elementary and secondary schools cannot be accomplished until
a common purpose dominates the entire program of these schools.
The three divisions of American schools began quite in¬
dependently.

The elementary school grew from widespread

public demands for universal training in the fundamental
tools and skill subjects.

The college, with its roots in

Medieval universities, provided professional training.

The

high school programs were built upon the foundations of the
elementary school, and in later years the college dictated
their curriculum offerings.

Btit, for the most part, persons

moving, from one division into another experienced a distinct
break in the continuity of their development with regard to
the aims, subject content, and methods employed.
The problem of bridging the gap between elementary and
secondary education v/as recognized by the National Conference
on Strengths and Y/eaknesses of the Junior High School in

3
February 1955 > and listed as an unsolved problem.

Since

then Improved services through more programs, wise adminis¬
tration of required and elective subjects, guidance personnel,
and national conferences, have greatly reduced the violent
changes which originally took place when a pupil moved from
the elementary school with one teacher all day to the junior
high school with its complex schedule, its many teachers, and
its variety of classrooms, among which the pupil must move
throughout the day or week,

A great deal also has been done

to improve the service of the Junior high schools to provide
orientation by drawing up cumulative records and reports and
by inviting both the sixth grade pupils and their teachers
to visit Junior high school, where the program of the school
Is explained.
-y*

*
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i
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*
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Through many other activities the elementary and junior
high school staffs are finding more opportunities than in the
past to discuss problems Jointly and to make programs which
integrate more closely with each other.
This study will present the principles and practices for
a good orientation program from the sixth grades of Conway,
Deerfield, Sunderland, and Whately with Frontier Regional
School,
(1)

It will cover the following areas:
A statement of the problem, and the scope of study,
steps in procedures, and definition of terms.

(2)

A brief historical development of the Junior high
school in relation to orientation.

4
(3)

A review of pajst and current literature on this
subject,

(4)

Orientation practices and principles desirable for
the Junior high school*

(5)

Background of Frontier Regional School.

(6)

A study of the past orientation programs - 19561957, 1957-1958, 1958-1959.

(7)

A report of the 1959-1960 program at Frontier Re¬
gional School, climaxed on visitation day. May 13,
I960.

(8)

Recommendations for improved orientation by Frontier
faculty, elementary faculty, and present seventh
grade students.

(9)

Conclusions of the author and recommendations for
further study.

Statement of the Problem,

This study has sought answers

to the following questions:
(1)

What principles and practices of orientation are
used at Frontier Regional School?

(2)

How can this program be Improved?

Scope of Study,

The present study Involves the Junior

high school at Frontier Regional School, with Its complex
system and the sixth grade students from the Conway, South
Deerfield, Old Deerfield, Sunderland, and Whately Grammar
Schools,

A brief review of the distribution into homogeneous

groups at Frontier into which each school*s students were

5
placed will be depicted on charts for the proceeding years*
A detailed study of the 1959-1960 orientation program will be
climaxed by a description of Visitation Day, May 13, I960*
Five hundred one students are involved in this study*
Steps in the Procedure,

This report will be developed

in six definite steps:

I*

His torical development«
A*

Brief Identification of typical sixth grader*

B.

A review of the development of the junior
high school to show how its creation did not
solve the problems of orientation, but made
them more pronounced and their solution more
imperative,

II,

Literature, books, articles, surveys, reports,
and studies on orientation will be reviewed to
give a broad concept of the current orientation
practices in American education.

Ill*

The organization of the Frontier Regional District
and the Dedication ceremony*

IV*

V.

Orientation at Frontier Regional School*
A*

Review of all former orientation at Frontier.

B*

The 1959-1960 program,
1, Flans
2*
Interviews
3, Schedules
4, Visitation Day

Suggestions for Improvement.
A*

Frontier faculty.

6
B.

Elementary school faculty and supervisor.

C.

Students who are presently enrolled at
Frontier.

D.

The conclusions of this study.

Definitions of Terms.
this report is orientation.
many ways.
(1)

The most Important term used in
This term has been stated in

The Dictionary of Education defines orientation as:
the act of determining one’s course or position,
whether actually, as in finding the direction of
the compass in which way to go, or figuratively,
as in adjusting to a confusing situation, or coming
to an understanding of a problem;

(2)

determination of the relations of objects or data
to one another;

’

•'

(3)

. ■ '

‘

■> ^ "

.

'

V V *

capacity to estimate oneself correctly in the
environment with reference to location, persons
who should be recognized, and approximate time;

(4)

the process of making a person aware of such
factors in his school environment as rules, tradi¬
tions, and educational offerings, for the purposes
of facilitating effective adaption.!.

For the purposes of this report the last definition will be
used.

iCarter V. Good, ed., Dictionary of Education.
Hill Series in Education, 1945, p. 283.

Me Graw

7
Kerriam-Web ster. states , "Orientation is adjustment to
art Ideal or a principle; determination or sense of one®s posi¬
tion with relation to environment or to some particular place,
thing* field of knowledge, et cetera*
Winston’s Dictionary for Schools states, "orientation
means to bring Into a correct relation”*

It further states

that the word orient means, ”to place a person or oneself in
the right relation to unfamiliar conditions*”3
Winston’s Senior Dictionary says, "Orientation is the
ability to find and hold the right mental attitude in a new
situation or toward a new subject*”^
Thornfllke-Bamhart’s High School Dictionary states, ”A
finding out of the actual facts or conditions and putting
oneself in the right relation to them*”5
Articulation is defined as:

"The extent to which the

various levels of educational systems are so interrelated
as to provide for continuous educational progress of pupils
with a minimum of repetition and a maximum of efficiency*"^

2Merriam-Webster, William A. Kelson, ed* 0* and
C. Kerriam Company, Publishers, Springfield, Massachusetts,
I960, p. 430.
>John C* Winston Company, Publishers, Philadelphia,
Pennsylvania, 1958, P» 562*
^John C* Winston Company, Publishers, Philadelphia,
Pennsylvania, 1958, p* 540*
L. Thorndike and C* h* Barnhart, High School
Dictionary, Scott, Foresman and Company, 1957, p* o76*
^Carter V* Good., op* clt>* p* 6*

8
According to the American Association of School AdminI

istrators, articulation meanss
The degree to which the interlocking and inter¬
relation of successive levels of educational
system facilitates the continuous, economical
and efficient progress of pupils and students,
in terms of education.
It implies such adjust¬
ments and relationships between and within
school units as to permit every pupil to make
maximum progress at all points in his school
life.7
Curriculum is defined in this study as the 'learning
experience which pupils have under the guidance and direc¬
tion of the school*"^
Elementary School is defined as ”a school unit designed
to serve pupils in grades one through six”.?
Junior high school is defined as:
the lower part of a divided reorganized secondary
school comprising usually grades seven, eight, and
nine; less frequently consists of grades seven and
eight or grades eight and nine.
Junior high school, segregated:
a unit of school organization comprising one or more
but not all of the grades beyond grade six (or grade
seven in eleven year systems); usually grades seven
to nine, and housed apart from other units of the
system in a separate building, or wing of a building,
with its own principal and staff

7American Association of School Administrators, The
Art of the Units of American Education. Washington, D* C*,
Natlonal ^ucation Association, 1929, p* 5*
^Carter Good, op,* clt,, p* 7.
^Carter Good, op. clt.» p. 353*
^°Carter Good, qp. clt•, p. 634.

9
Frontier is the only public school to serve the region
composed of the towns of COnway, Deerfield, Sunderland, and
.

i

Whately as a Junior high and senior high school.
Orientation frequently is used in educational circles
interchangeably with transition, bridging the gap, gradual
change, adjustment period*

Richard S* Byers said, "orienta¬

tion is the existence of relationship between and within

'' ' t

school units as to provide for continuous, efficient social
progress of pupils as they move through the school program
from one unit to another*"11
The writer has used the above terms in the problem as
a basis for differentiation.

From the above definitions the

writer has used the word articulation to be nearly synonymous
with orientation, as stated by the American Association of
School Administrators.

•^Richard S. Byers, Articulation in the Junior High
School. Unpublished Doctoral Thesis, Storrs, Connecticut,
1955, p. 7.
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HISTORICAL DEVELOPMENT OF ORIENTATION IN
THE JUNIOR HIGH SCHOOL

CHAPTER II
BRIEF HISTORICAL DEVELOPMENT OF THE JUNIOR HIGH
SCHOOL IN RELATION TO ORIENTATION
The need for good orientation is ever present in schools
today*

The report of the Committee of Ten on Secondary Studies,

which is generally recognized as one of the important docu¬
ments In the history of American education, exerted a tremend¬
ous pressure on developments in the reorganization of upper
elementary and secondary education*^

The Committee of Ten

created by the National Education Association prepared a re¬
port under the chairmanship of President Eliot, which v/as the
first serious attempt to establish a standard for general
orientation of high schools and colleges.

The Committee of

Ten found the high schools of the country struggling with
problems of organization which was far beyond their powers to
solve*

Faculty members were without the advantages of Inter¬

communication and without time or energy to discuss issues
other than those which arose In their daily contact with
pupils *

The number of pupils In the high schools of that

day, while small compared with modern enrollment figures,
Y/ere so large as to tax the available resources of the insti¬

tution*2

-^National Education Association, Report of the Committee
of Ten on Secondary Schools Studies, p. 7j5T~
2Ibid., p.

Ig,
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Several months before the Committee of Ten presented Its
report In 1893, a Department within the National Education
Association appointed a Committee of Fifteen to investigate
the reorganization of school systems, the co-ordination of
studies in the primary and grammar schools, and the training
of teachers*

The Committee of Fifteen was directly concerned

with problems centered around the reorganization of the ele¬
mentary and secondary education.3
The committee divided its work into three parts, appoint¬
ing sub-committees to direct the work for each.

As a basis

for its report, the sub-committee submitted questionalres to
qualified persons in education throughout the country.

Of

these questions, two had a direct bearing on reorganization
of upper elementary and secondary education.

They \irere stated

as follows:
1.

Should the elementary course be eight years and the
secondary course four years, as at present? Or,
should the elementary course be six years, and the
secondary course six years?

2.

Should Latin or a modern language be taught in the
elementary school course? If so, why?4

The reply to the questions were stated to be in favor of
a six year course and an introduction of a language earlier
in the school program.

3Natlonal Education Association.
and Addresses, p. 23£*
4Ibld.■ p. 233.

Journal of Proceedings

13
Tliis committee made some contribution toward the reor¬
ganization of the upper elementary and secondary education
through its recommendation for closer orientation between
elementary and secondary education.

It suggested that the

earlier introduction of certain secondary subjects, such as
a modern language, should be used to make an easier transi¬
tion from the elementary to the secondary school*
The junior high school was principally developed to
help span the gan between the elementary school and senior
high school.

The introduction of this educational unit early

in the century presented many problems.

One major problem

was the lack of articulation between elementary school and
senior high school.

The introduction of the junior high

school did not lead to better articulation; in fact, it re¬
sulted in two breaks in the school program instead of one.
This problem was now placed before prominent educators, who
worked toward a solution.
A report by the Committee of Ten in 1888 expressed it¬
self as follows:
The seventh grade, rather than the ninth, is
the natural turning point in the pupil’s life and
wiser direction.
Six elementary and six high school,
or secondary, grades form symmetrical units.
The
transition from the elementary to the secondary period
may be natural and easy by changing gradually from
one teacher regimen to the system of special teachers,
thus avoiding the violent shock now commonly felt on
entering high school... Statistics show that the
number is very large at the end of the eighth grade.
By the proposed change, the student in the seventh
and eighth grade wou^d gradually gain Inspiration
as the high school life, and the desire to go farther

14
In the languages and science which they have already
begun under favorable conditions. The*result would
doubtless be a more closely articulated system, with
a larger percentage of high school graduates.5
In the early 1900*s various reports and studies re¬
vealed good orientation practices in some areas and others
showed the lack of orientation.

During World War II many

pressing problems in education replaced the interest in
orientation.
Today orientation has received increasing attention.
Studies, reports, and surveys have reported the unsatisfactory accomplishments of orientation in the junior high school
proving the need for further study*
The National Conference Report on the Strengths and
Weaknesses of the junior high school states six major weak¬
nesses which have developed during the life time of the
junior high school*

"One was the problem of gaps between

elementary and secondary education which has not been
solved*"^

In 1953 this problem was cited by the Fund for

Advancement of Education*
Leading educators have long been concerned about
two closely connected defects of the American educa¬
tional system which undermine quality and Impose

5Ibld., p. 659.
^Walter H. Gaumnltz.
"Strengths and Weaknesses of the
Junior High School", Report on the National Conference on
Junior High School. Bulletin 1955* No. 441, Washington,
D. C., Government Print Office, 1955, P* 27.
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severe waste. First, is the poor orientation among
the units of the system and the resulting lack of
clarity as to each unit's function in relation to
the whole
The roots of the junior high school may be traced far
back in the past,

Comenlus (1592-1670) and Rousseau (1712-

1778) both advocated reforms that encircled elements which
find support in the reorganisation plan of the present.
Comenius may be attributed the first formulation of a plan
for school reorganisation based upon the six year unit.®
The influence of Rousseau on modem education centers
In his demands for the development of individuality and
naturalness in the pupils; the recognition of individual
differences; the appeal to interest rather than to fear in
giving instruction, and stress upon subject matter relating
to real life, all of which are part of the present junior
high school organisation.
fteorganisation Movement of the 8-4 Plan.

Little is

known of the reasons for an eight-grade elementary school
and a four year high school in the United States.

Some

historians believe that the idea was introduced from Prussia,
but others claim it was definitely American.^

The eight

grade idea was a practice in America about 1810-1830, when

7Fund for the Advancement of Education, Bridging the Gap.
^Calvin Q. Davis, Junior High School Education, p, 15*
^William T. Gruhn, The Modern High School, p. 6.

16
many American educators were studying Prussian education*
Little is known concerning the origin of the eight grade
elementary school*

This educational unit was generally

accepted in most states, except in the South, which had a
seven year elementary school, and in New England, where
the nine year school prevailed*
The origin of the four year high school is very un¬
certain too.

The first English high echools were intro¬

duced in Boston in 1812, but It was not until the Civil War
that the idea spread.

In some states there were three year

high schools, in others, four year, and a few had five year
schools.

By 1900, the four year idea generally prevailed

in the United States.
Literature on the origin of the eight year elementary
school and the four year high school established certain
conclusions that had a bearing on the movement to reorganize
the eight-four plan.

Later the development of the junior

high school stemmed from this.

These conclusions were stated

by William T. Gruhn in his study of the reorganization of
the 8-4 plan* 3-0
First, there is no evidence that the eight year
elementary and the four year high school were Influ¬
enced in their origin and early development by any
recognition of the nature of physical, social, and
psychological growth of children.
Second, the ele¬
mentary and the secondary schools began as two
entirely separate institutions; furthermore,

3-°Virgil E. Herrick, et al,
The Elementary School, New
York, The MacMillan Company, 1956# P* 30,

17
throughout much of their early history there was little
or no attempt to bring about satisfactory orientation
between them*
These two conclusions were significant in initiating
the reorganization movement in upper elementary and secondary
education that eventually started the development of the
Junior high school.
With the establishment of a junior high school in

,

Berkeley, California, and Columbus, Ohio, in 1909

educators

had thought that reorganization had ceased to be an academic
question.

"By 1930 there were approximately four thousand

Junior high schools in the United States, enrolling over a
million and a quarter pupils."H
The 8-4 plan was the predominant form of grade organiza¬
tion in all parts of the United States, except in the South
and some New England areas.

This plan was hardly accepted

when criticisms and disapprovals were directed at certain in¬
herent weaknesses.

These criticisms came from the representa¬

tives of the colleges and universities.
Leaders in education at the elementary and secondary
levels became aware of this dissatisfaction and soon investi¬
gations designed to improve the educational program became
active.

There was a series of events which included dis¬

cussion at educational conferences, reports by committees
representing professional bodies, conferences by educational

P. 30.
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leaders, all aimed toward the improvement of certain features
of the 8-4 plan*

Educators recognized that the 8-4 plan

created separate units without an integration of the elemen¬
tary and secondary schools*
Attacks on the 8-4 Plan.

The first attack aimed at the

8-4 plan stressed that, from the college and university view¬
point, the program of the elementary and secondary education
was too long.

In 1872 President Charles W. Eliot of Harvard

pointed out that the entering age of freshmen at Harvard had
gradually risen until it was a little over eighteen years.**-2
Little was done to remedy this situation.

In 1885-1886

President Eliot stated and pointed out that two-fifths of the
entering freshmen at that college were over nineteen years
old.

The Harvard faculty took action to bring about earlier

admission and faster completion of the college program.
Admission requirements were made more flexible, parents were
urged to send boys to college earlier, and an accelerated
program for the superior student was recommended.
The most important proposal, from the standpoint of
reorganization, was made by President Eliot to the National
Education Association in 1888.

This proposal was to shorten

the period of elementary and secondary education* ***3

^Charles W. Eliot, Educational Reforms; Essays and
Addresses. New York, the Century Company, I89F7 p. 151-176.
■^Frank p. Bunicer, The Junior High School Movements:
Its beginning;, p# 3*
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Dr* Eliot*8 criticisms and recommendations excited much
discussion, and in July, 1892, the National Education Asso¬
ciation appointed the Committee of Ten*

This Committee had

the authority to arrange "a conference of the school and
college teachers of each principal subject which enters into
the program of secondary schools of the United States and
into the requirements for admission to college.”14
The Committee of Ten made Its report in 1893 and its
declarations have exerted a tremendous influence upon all
later educational reforms in the United States.

In particular,

they have had a marked influence upon the junior high school*
The committee did foresee the need for a smooth transition
through the grades*
Certain conclusions of the Committee of Ten are related
with the following recommendations:^
1.
It is Impossible to make a satisfactory sec¬
ondary school program, limited to four years and
founded on the present elementary school subjects and
methods.
In the opinion of the Committee, several sub¬
jects are reserved for the high school such as algebra,
geometry, natural science, and foreign languages,
should be begun earlier than now, and therefore within
the school classified as elementary; or as an alterna¬
tive, the secondary school period should be made to
begin two years earlier than at present leaving six
years instead of eight for the elementary school period*
2. The secondary school of the United States, as
a whole, does not exist for the purpose of preparing
boys and girls for college* Their main function is to

^Report of the Committee of Ten, p, 3*
15lbic1 *. pp. 56-67*

prepare for the duties of life that small portion of
all the children in the country who shov/ themselves
able to profit by an education prolonged to the
eighteenth year, and whose parents are able to support
them while they remain so long in school.
This report of the Committee of Ten may be regarded as
a forward-looking report; it served the purpose of focusing
attention on the issue of education.

It lent its approval

to remedial suggestions which later became vital factors In
the organization of the Junior high school.
Committee of Fifteen (1395).

The second committee to

consider reforms was the Co^miittee of Fifteen.

The Committee,

appointed by the Department of Superintendence in 1893, re¬
ported in 1895.

Only one section In the report beam directly

upon topics centering in the junior high school.

This is the

section entitled, "The Correlation of Studies in Elementary
Education.”
This Committee favored adding manual arts for boys and
household arts for girls to the elementary school curriculum,
but opposed the organization of so called practical courses
for pupils whose school careers were likely to terminate with
the elementary school*

This group did not favor reducing the

time allotment of the elementary school from eight years to
six.

It favored departmental teaching in the seventh and

eighths grades and a more flexible plan of promotion through¬
out the grades.3-6

This was to help the child familiarize

^National Education Association, Journal of Proceedings
■and Addresses. Denver, Colorado, 1895, P. 232.
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himself at the elementary level to a type of senior high
school program, making it easier for the initial move into
the other unit*
Committee on College Entrance*

The Committee on College

Entrance Requirements was the next committee to take up the
task of reform*

This Committee, appointed by the Department

of Secondary Education of the National Association in 1895»
reported in 1899*

This committee went counter to the ideas

and recommendations of the Committee of Ten.

It stated, "In

our opinion, it is important that the last two grades that
now precede the high school could and should be Incorporated
in it#M^

All instruction in these two grades, however, was,

whenever practicable, to be under the supervision of the
high school teacher*
There was nothing in this report that mentioned a junior
high school organization as a separate unit and having a
distinct function of its own*

It did favor a longer period

of time in which to provide secondary school training, that
is, a six year high school with a six year elementary school*
Moving toward the Six-six Plan*

The Department of

Secondary Education supported the idea of a six-six plan as
early as 1899 through the reports of the Committee of College
Entrance Requirements#

•^Report of the Committee of College Entrance Requirements *
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The Department of Secondary Education gave further indi¬
cation of interest In the six-six plan when it appointed a
Committee in 1905 on the equal division of time between the
elementary and secondary education*

In its report in 1907*

this group came out strongly for a six-six plan.
sented the following advantages in its reports
1.

Pupils could be taught by teachers
specially trained in the various
subject fields*

2.

Departmentalized instruction would
gear the seventh and eighth grade
pupils contact with several teacher
personalities•

3*

The six-six plan would make laboratories
available so that elementary science
could be Introduced earlier.

4*

Manual training shops would be more
readily accessible to upper grade
pupils.

5.

The work of the modem languages
could be begun earlier and continue
longer than at present*

6.

The transition from the elementary
to the secondary school would be
less abrupt*

7.

Equal division of the twelve years
would make the system more nearly
self (contained) consistent as Is
shown by the European secondary schools*

8*

The six year secondary course would
give pupils more time to prepare for
college •

9.

The lengthening of the high school
course to six years would help ex¬
tend the curriculum to Include some
of the newer subjects*

They pre¬
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The Committee carried on correspondence with city super¬
intendents concerning; their attitude toward a six-six organi¬
zation#

They concluded that the sentiment for a six-six plan

was definitely growing#

It stated further:

There is a general Impression revealed by this
and other correspondence that the whole course of In¬
struction, both elementary and secondary, should be
simplified; that the differentiation of pupils work
should begin at the end of the sixth grade; that time
is wasted, on nonessentials and on impractical topics;
that there should be greater flexibility in the promo¬
tion of pupils; that the whole system should be reor¬
ganized #J*°
Economy of Time Committee#

The college and university

people were concerned with the economy of time in the reor¬
ganization movement.

Some of the leaders in this time move¬

ment suggested that the period of time between elementary
and secondary education be shortened, while others favored
introducing college subjects into the upper high school grades.
The National Education Association in 1903 appointed a
standing committee known as the Committee of Economy of Time
in Education,

This Committee made reports over a period of

years, stating that the total period of elementary and second¬
ary education could be shortened by two years without reducing
the value of education#

The Committee went on to make the

following suggestions which tended to support some of the
early thinking underlying junior high school education?

18 Ibid,, p# 13.
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1*

Saving of time can be effected by selecting
the most important tonics and subjects for
study; by differentiation of methods for
various types of courses; by vitalizing
subjects and relating them to life; by
adapting instruction to the interests,
capacities and mental development of pupils;
by simplifying courses of Instruction; and
by ceasing the multiplication of subjects,

2.

The last two years of the elementary school
should be Included in the secondary educa¬
tion, and the study of foreign language,
elementary algebra', constructive geometry,
elementary science, and history should
begin two years earlier than at present*3-9

A plan of grade reorganization which included the junior
high school did not originate with any of the committees in
educational reform, but the influence of these committees
did help to develoo the junior high school,

"The basic philo¬

sophy and Important administrative and instructional features
of the early junior high schools were outgrowths of recommenda
tions of the various committees that served for two decades
beginning with the Committee of Ten in 189?."?0
The basic concepts underlying the junior high school
which were stressed by the committee were;
1*

Better provision for the needs of the
young adolescents,

2.

Better provision for exploration by the
pupils of their interest and abilities,

3#

Better articulation between elementary and
secondary education

.^

^William T. Gruhn, op, clt,, p. 13*
gQibia.. p. 13.
21Ibid., p, 13.
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For the second time in its short history the junior high
school Is experiencing rapid development.

The first such

period came immediately after World War I, when the junior
high school was a new addition to the American school system.
Hot until the twenties did the junior high school become
firmly established as an administrative unit in the American
schools.
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CHAPTER III
REVIEW OP LITERATURE COHCERKIHG
PROBLEMS OF ORIENTATION
Good orientation smooths the jump from sixth to seventh
grade*

Making the transition from elementary to junior high

school pleasant for preadolescent youth has been a problem
faced by educators since the disappearance of the "Little
Red School House’1*

According to Fitswater^*, the danger

always exists that the mental health of youngsters may be
affected by this abrupt change in school environment*

In

addition, many weeks of valuable teaching time may be lost
because junior high school teachers find it necessary to
re-establish an atmosphere for learning*
Vlhen junior high school commences there may be as many

pupils in the seventh grade as there were in the entire
elementary school from where they came«

They may find a

world of new faces to remember, among them a new teacher
every period*

Hew rules, new courses, new homework assign¬

ments, changing clothes and showering for physical education
class, all this newness seems almost overwhelming to the
sheltered elementary pupil*

Adjustment problems like these

have caused orientation programs to become absolutely nec¬
essary in most school systems.

Many have this program in

motion throughout the entire year.

^Ivan W* Fitzwater, nWe*ro Helping Children Make The
Jump From Sixth to Seventh", h*E»A* Journal, December 1959*
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What Is A Sixth Grader?

Poised on the crest of a re¬

lentless wave sweeping him from the shelter of grade school
to the challenge of junior high school is the sixth grader*
The common garden species of sixth grader comes in two
varieties - boy and girl.

The girl variety makes earlier

growth and will blossom sooner, but with plenty of food,
water, and dally loving care, the boy variety is guaranteed
to catch up stnd more than compensate for the effort.
This is the sixth grader:
A sixth grader is a jumping bean, a stuck phonograph

record, a powerhouse, a surprise package, an enigma to the
uninitiated.
Youth needs responsibility in order to develop into a
useful citizen.
During the last thirty years the elementary school has
tended more and more to end with grade six.

A 1958 survey

reported that in 1928, twenty-six percent of all elementary
schools were organized on the K-6 plan; in 19^8, thirty-four
percent; in 1958, fifty-one percent.2
An article, based on Somona County, California, agreed
that immediate help toward a better "gap bridging" program
could be accomplished with a better use of the cumulative

^National Education Association, Department of Element¬
ary Education, "1958 Survey: Organisation of the Elementary
Schools." Hatioimi, .8»^taixJxAhflljaaOg: 55-58;
September 1958.
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record cards and passing of the cards to teachers as the
pupil moved on*^
Katherine Carey’s main point of discussion was based
on the view of "one" school, not "separate" schools.

She

believes that the effective orientation should center around
the junior high school.
high school.

Leadership comes from the junior

Her article stated:

Because the junior high school meets the
boys and girls as they have completed a six
year experience in the elementary school and
three years later send them on to the senior
high school it occupies a unique position in
this growing experience, this unbroken path,
Clarence Howell developed forty-eight practices and
objectives*
high schools.

Many of these practices were for judging junior
This section will only mention those practices

that have to deal with orientation*
1*

A definite tapering off of an elementary
school purposes and practices, and an In¬
creasing preparation for senior high school
methods and activities*

2.

Gradual introduction of a system for in¬
creasing the number of pupils choices of
curriculum and subjects as preparation for
current senior high school practices*

3*

An organization providing for more and more
specialization as the- individual progresses*

^Don Harrison, "The Articulation of Somona County'*,
California Journal of {Secondary Education, 15s 416-17,

November~19?5T~
Catherine L. Carey, "Articulation in the Junior Hifsh*%
California Journal of Secondary Education. 165 477>
December 1^41 *
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4.

Representatives, Including faculty members
from both the elementary and junior high
school to constitute a continuing committee
for the orientation of the two school
levels. The committee to meet at least
twice each school year.

5.

The same plan for collaboration between junior
and senior high schools, plus instructional
facilities in the senior high school for
continuing any subject started in the junior
high school not completed.

6.

A faculty committee to conduct continuous
study of changing interests, abilities, and
aptitudes of pupils of the junior high school
age.

7.

Kethods of crediting pupils for work they
already know end assigning them to activities
which fully utilise their abilities.

8.

A cumraulatlve and continuing record of each
pupil's training and education to meet his
particular Interest and needs; these records
to be in duplicate for the homeroom teacher,
or otherwise freely and easily accessible to
those vitally interested In studying the
child and advising him.

9.

The various subjects planned, organized, and
taught to take care of individual differences.

10. A gradual introduction to the system of
different teachers for each subject, in
place of one teacher for all subjects.5
Ray B. Dean points out that the first step for a good
orientation program is a common philosophy of education
accepted by the junior high school and elementary school*6

^Clarence E* Howell, "Measuring Rod. for Junior High
Schools", Clearing House, 22:
410-12, March 1948.
6Ray

B. Dean, "Elementary and Junior High School
Articulation", California Journal of Secondary Education,
16: 458-59, 195B^
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The National Association of Secondary Schools in 1951
reported:
Junior high schools today are demonstrating
an increasing interest in, and an appreciation for
an effective guidance program* The value of'guid¬
ance as an aid in meeting the imperative needs and
problems of the young adolescents is recognized
not only by school personnel, but also by community
agencies*7
The junior high school principals are aware of orienta¬
tion and have recognized this problem as a major issue*
L* E. Liopold*s survey asked junior high school teachers
and administrators, "What were the most pressing problems
facing junior high schools today?"

The report stated:

One of the most pressing of the problems
that face the junior high schools is that of
orientation.
Coordinating their activities
with those of the elementary schools and high
schools and yet devising a curriculum that
meets the needs of a heterogeneous group of
youngsters going through a crucial period of
adolescence appeals to be a problem of para¬
mount importance.'
The Herald Tribune reported a conference of the United
Parents Association discussing "Better Orientation Between
School Levels",

This group offered these suggestions for

better orientation:
(1)

A "sltting-down-to-dlscuss" meeting between school

personnel and

^Harold Brooks and Leon Kaplan, "Guidance Principles
and Practices"* Bulletin of the National Association of
Secondary Principals. 35:
59-70, December 1951*
®L. E. Liepold, "Junior High School Face These Problems",
Clearing, House. 27:5, 265, February 1953.
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(2)

a "thinking-together-and-work-together" on all

school levels
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The junior high schools in Minneapolis, Minnesota, sent
folders to the incoming seventh grades and their parents*
Both discuss topics reflected on the following titles:
"Growing toward Maturity", "3e Fair", and "Construct and
Have Faith"
Port Huron, Michigan, junior high schools prepare.their
incoming seventh graders by scheduling visits to the element
ary schools by the principals, classroom teachers, and guid¬
ance counselors.

These steps are followed by pupil visita¬

tions to the junior high school while it is in cession to
see the building and classes,^
Grutm and Douglas felt that some orientation to the
junior high school may be provided before pupils leave the
elementary school# ' In the study it was found that certain
practices are used to help inform sixth grade pupils about
the program of the junior high school and the personnel of

9Judith Crist, "Junior High School: Too Old and Too
Young", New York Herald Tribune, May 24, 1953*
^Malcolm B. Peck, "Good Advice to New Students at
Folwell", Clearing House, 27:1; 50-51» September 1952#
l^Glare E* Brunell and Virginia Kirkwood, "The Big
Step", National Education Association Journal, 40:70; 451,
October 1951*
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the school.

Many have orientation programs in the spring

before they enter the junior high school.
Byers found that the programs included:

(1) the invi¬

tation to visit the school during the year, (?) visits to
the junior high school by sixth grade pupils and their
teachers; (3) an open-house evening for the parents, in¬
cluding a question and answer period, tour of the building,
and refreshments; and (4) a booklet, "Welcome to

,

Junior High School", distributed to the entering pupils,^
Other places have a visit to the sixth grade by the
principal of the junior high school, attendance of sixth
grade pupils at an orientation assembly in the junior high
school, and visits by parents to the junior high school to
meet the teachers and to receive information about the junior
high.

Each incoming pupil is assigned a "big brother" who

helps him to get acquainted.
Listed under Orientation to a Hew School, Byers stated:
The school has a responsibility for helping
new pupils become readily adjusted to its customs,
traditions, activities, policies, and regulations.
More specifically, orientation activities should
be provided with respect to the following:
(1) the
customs and traditions of the school - its history,
songs and yells* special sports events, and honors
and awards; (2) extra class activities - assemblies,

^William T* G-ruhn and Carl R. Douglas, second ©d. The
Modern Junior Hi,ah School. Hew York* The Ronald Press
Company, 1956.
' "
* ;
13richard S, Byers, Articulation in the Junior High
Schools. Unpublished Doctoral Thesis, storrs, Connecticut,
1956, p. 117.
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clubs, music organizations, pupil publications,
and speech groups; (3) certain administrative
policies - the marking system, use of textbooks
and equipment, basis for promotions and failures,
use of the library, participation in extra class
activities, the cafeteria, transportation, home¬
work, and final examinations; and (4) rules and
regulations - school hours, reasons for leaving
classes or the building, absence and tardiness,
changes in pupil programs, use of automobiles
and bicycles, payment of fines and fees, mutila¬
tion of school property, corridor conduct,
transfer or withdrawal from school, library rules,
make-up work for absence, responsibility for
valuables, and fire drills.
These are a few of
the things which bewilder ne\* pupils and in which
they should be oriented as a basis for ready ad¬
justment to the new school#
Parents need orientation to a new school as
much as their children do.
If the parents are
well informed, they can do much to help pupils
become readily adjusted to the program and the
practices of the Junior high school.
It is fully
as Important for teachers to get acquainted with
entering pupils as It is for the pupils to become
oriented to the school.
Some things may be done to
get acquainted with pupils before they enter, while
other activities can help accumulate Information
about them after they arrive.
In many schools,
Junior high schools especially, information is
obtained about pupils from the elementary school
through the cumulative records, summaries of In¬
formation about personality, character, and citi¬
zenship qualities of pupils, and meetings of sixth
and seventh grade pupils.14
A Preliminary Report - A look at the Junior High School#
About a year ago, after completing the first report on the Amer¬
ican public high school, James B. Conant felt he "must have a
look at what was going on in grades seven and eight”.15

14nichard Byers, op. clt#. p# 119*
15james B# Conant, Address Before the American Association
of School Administrators In Atlantic City, Hew Jersey, Feb¬
ruary 15, I960,
Copyright by Lawrence W. Prakken. Quoted in
The Education Digest, Vol. XXV No. 8, Ann Arbor, Michigan,

35
The following important developments which have come
to his attention as problems are:
1#

There is difference of opinion as to how American

public school should be organized#

There were many argu¬

ments in favor of an organization which provides an eighth
grade of at least 125-150 pupils.
2*

It should be departmentalized, with specialized

teachers of academic subjects (English, social studies,
mathematics, science) and specialists In art, music, home
economics, and Industrial arts as well.
3.

Dr. Conant and his assistants are Inclined to the

view of those who felt that the seventh grade should b© con¬
sidered as transitional between the self-contained class of
grades and the fully departmentalized situation in grade
eight.

In the seventh grade there should be some depart¬

mentalisation.
The findings in recent studies and articles on orienta¬
tion referred to in this report reveal several conclusions:
(1) there is a lack of attention to the problem of orienta¬
tion as such;
problem;

(2) orientation remains a major educational

(3) orientation is closely related to the organiza¬

tion of the curriculum; and (4) as the number of junior high
schools Increases more attention must be directed toward
this complex procedure*

CHAPTER IV
ORIENTATION PRACTICES CONSIDERED DESIRABLE FOR
THE JUNIOR HIGH SCHOOL

CHAPTER IV
ORIENTATION PRACTICES CONSIDERED DESIRABLE FOR
THE JUNIOR HIGH SCHOOL
Tills chapter is the composite of Chapter III and the
conclusion of Richard Stanley Byers! study
the Junior High School **■

Articulation in

The framework and style is taken

from the work of Byers; the principles as stated are the con¬
clusions of both the writer and Byers#
Byers stated that he had developed a check list which
was submitted to seventy-eight jurors#

On the jury v/ere

twenty-six leaders in elementary education, twenty-six
leaders in secondary education, and twenty-six leading junior
high jrlncipals*

The ratings of the jurors were tabulated

as a basis for judging the desirability of various orienta¬
tion practices#
Each |)rlnciy>le is a statement which reflects the philo¬
sophy and purposes underlying orientation and/or articulation
practices as they are now carried on in the typical junior
high school*
Basic Principle 1*

Orientation practices demand a

definite educational goal and philosophy throughout the en¬
tire program of elementary, junior high, and senior high
schools•

;

^

•

_

'

,

'

; ;

'

^•Richard S# Byers, Articulation in the Junior High
School, Unpublished Doctoral Dissertation,.University of
Connecticut, Storrs, Connecticut, 1955*
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Good orientation cannot occur between the elementary
school and Junior high schools until a common goal has been
formulated for the entire system.

This purpose must include

basic educational philosophy and educational goals agreed
upon by the elementary and Junior high school teachers.
The Junior high school should have a written statement
of its own philosophy.

Representatives from the faculties

of the elementary and senior high teachers should have talks
on the philosophies in their schools.

New teachers in the

Junior high school should be informed of the school philo¬
sophies in use at all levels.
Basic Principle

The curriculum of the Junior high

school should be selected and organized as to include the
function of orientation as an integral part.
The Junior high school staff should be thoroughly famil¬
iar with the work of the elementary and senior high school.
Visitations by teachers to various schools help to provide
understanding and can be effective if planned by teachers.
Today it is a good practice to exchange material and integrate
courses of study between the Junior high and elementary school
A shift in teaching personnel from the elementary school
to the Junior high school is another desirable method in
providing good articulation.
Basic Principle 3.

The administration of the Junior high

school should encourage close co-ordination between the educa¬
tional objectives, policies, and practices of the elementary
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school and Junior high schools and of the Junior high school
and the senior high schools*
It is not a good practice to have pupils in the element¬
ary school *?ho have been taught by on© teacher each year for
six years abruptly placed into the seventh grade under the
guidance of five or six teachers.

For better orientation,

the seventh grade pupil should be introduced gradually into
the departmentalized system.

The puoil should spend a greater

amount of the school day with the same teacher,

We will

have one teacher for homeroom and basic subjects while art,
physical education, homo economics, and industrial arts will
be under other teachers,

A seventh grader should have more

than two subjects taught by one teacher and as he advances
the departmentalization set up may be extended further to
that of the senior high school program in the ninth year.
The core curriculum, with blocks of time of two or more
periods provides a good transitional program from little de¬
partmentalization to a full departmentalization in the senior
high school,
Basic Principle 4,

The guidance program in the Junior

high school should assist sixth traders to become acquainted
with Junior high school situations and aid them in their ad¬
justment to Junior high school.
The Junior high school should inform the Incoming seventh
graders about the Junior high school program.

The principals

of the Junior high school, the guidance directors, and some

seventh grade pupils should make visits to the elementary
school to talk about the Junior high school program.

Hand¬

books and other written materials on the Junior high school
level of Interest promoting the school should be given to the
sixth graders.

Visits by the sixth grade pupils to the Junior

high school help

him to become acquainted with the building

and the faculty*
School records should be placed in an appropriate place
accessible to both schools*

They should also be supplemented

with any pertinent data to help the new relationship at the
Junior high school.

All Information which will help to under¬

stand the student, cumulative record cards, case studies,
sociograms, and other similar kinds of records must be passed
along,

A questionnaire developed by the Junior high school

to obtain additional information about the pupil not on the
cumulative record cards is now added as another desirable
method of obtaining information for the high school guidance
department.
Basic Principle 5.

The use of classroom methods end

materials should provide for a gradual transition from the
activities and instructional policies of the elementary school
to those which are appropriate for pupils of the secondary
age.
The seventh grader enters Junior high school to find the
severe change in attitude and conduct automatically forcing
him to change immediately into a situation which is unhealthy
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and conflicting to him.

The Junior high school should study

the practices of the elementary school and senior high school
in such matters as discipline, report cards, marks, attend¬
ance, and homework.
•

.

The Junior high school teachers should
'•

*•

visit the elementary schools and senior high schools at least
once a year.

Ideally the junior high school staff should con¬

sist of one-fourth seventh grade teachers in a school, having
taught sixth grade or below; and one-*fourth of the ninth grade
teachers In a school having taught in the senior high school,
Basic Principle 6.

Provision should be made for a

gradual transition In practices to meet the needs of indivi¬
dual pupils as the pupils proceed from the elementary school
through the Junior high school to the senior high school.
Early trends in junior high school practices provided
for more elective courses In the ninth and tenth grades, but
offer a limited number of electives courses In the seventh
and eighth grades.

Current trends hold that we should not

extend too many of the secondary electives earlier, but offer
a limited number of electives in the ninth grade.

There

should be approximately the same use made of special classes
for the slow learning puoil in the seventh grade as in grade
six.

Provisions for the gifted pupil must be made and carried

on in the seventh grade as in the sixth grade.

Allowance

for individual differences must be recognized and attention
to individual differences made in the seventh grade as in
the sixth grade.
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Basic Principle 7.

The supervisory personnel of the

junior high school should work with the staff of the element¬
ary, junior, and senior high schools in Buch a v/ay as to en¬
courage better orientation in the curricula of all grades,
A continuous and intimate working relationship between
principals and other supervisors of the junior high school
with those of the elementary and senior high school should
exist throughout all units.
Workshops and study groups for junior high school
teachers and supervisors should include some personnel from
elementary and senior high schools.

Regularly scheduled

teachers* meeting with elementary, junior high and senior
high school teachers in attendance contribute to better
orientation in the curriculam.
The seven basic principles presented in this chapter
are supported strongly by educators.2

■" —...-

....

^William T. G-ruhn, op. ci':., p. 356.
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CHAPTER V
HISTORICAL REVIEW OF FRONTIER REGIONAL SCHOOL
The Regional School District Movement in Massachusetts*
Regional school districts in Massachusetts are relatively
new#

In 19I1.8 the General Court of Massachusetts passed

legislation providing financial assistance to towns for the
construction of regional public schools*

In the following

year further legislation was enacted providing a method
whereby two or more towns could form a regional school dis¬
trict*
In the years which have passed since this legislation
was enacted, many towns of the Commonwealth have taken ad¬
vantage of these provisions*

Thirty-seven regional school

districts have been established; more are in various stages
of construction and planning*^
In most communities education costs constitute the
largest single Item in the budget and it soon became evident
after World War II that many towns would be unable- to provide
adequate school facilities within practical economic limits*
It was then that the Idea of regional school districts
was advanced*

This Idea was not new; already such districts

were in operation in other states•
To sell the idea it was pointed out that two or more
towns could join their resources to construct centrally

3-John E* Kodgan, "The Regional School District Movement
In Massachusetts", Newsletter, Boston, Massachusetts: MarchApril 195>9» pp* 6-7*
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located buildings as a school on a scale sufficient to pro¬
vide not only for the present but also for future school
populations as well, thereby effecting savings In per pupil
costs on such items as construction, maintenance and opera¬
tion.

Furthermore, the facilities thus provided would be in

quality comparable to those provided in urban areas.
Regional School Districts are political subdivisions
of the State, bodies politic and corporate, enjoying fiscal
independence and empowered to receive and disburse funds for
any District purpose,
or more towns.

Such District must be composed of two

They operate on budgets.

Regional School Districts have all of the powers and
duties conferred by law upon school committees, and, among
others, the following additional powers and duties:
1,

To acquire property for the purpose of the
District and to construct, reconstruct, add
to, equip, organize, and operate a school
or schools for the benefit of the towns
comprising the District.

2,

To incur debt not exceeding an amount ap¬
proved by the State Emergency Finance
Board,

3*

To issue bonds and notes in the name and
upon the credit of the District.

4.

To assess member towns for any expenses
of the District.
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Historical Background of Frontier Regional School,

In

October 1954, a report of the Regional School District Plan¬
ning Board of Conway, Deerfield, Sunderland, and Whately
submitted a proposal as follows:
The Board, after having studied the school pro¬
blems that face each respective town in relation to
educational facilities, curriculum, and costs of
operation, recommends that the towns of Conway,
Deerfield, Sunderland., and Whately, join hands to
form a regional school district for the purpose
of establishing a junior-senior high school to in¬
clude grades seven through twelve of all towns*
Such a school, we believe, would have a normal en¬
rollment of about six hundred*2
The report, in booklet form, includes such advantages
as a better and broader educational program; provides better
trained and specialized teachers; and will enable the towns
to offer a more varied curriculum, both academically and
vocationally, at substancially less cost than present oper¬
ating cost and tuition rate*
This committee of eleven felt that they owed their
children the opportunities which a school like the Frontier
Regional School would provide such as helping to fulfill
their obligations to the youth of the community, enabling
their children to secure a better education in modern facil¬
ities, and to enable them to compete on even terms with
children from larger schools*
This report anticipated questions by their fellow
■

'
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^Report of the Regional School District Planning Board,
October 1, 1934, South Deerfield,Massachusetts

at
townsmen, so twenty questions were asked, then answered by
the committee in this booklet.

For example question twenty

stated;
Why is a junior high considered educationally
superior to a straight elementary seventh and eighth
grade?
Answer - Because the students receive the benefits
of departmentalized curriculum, wherein the teachers
specialize in separate courses such as English, mathe¬
matics, social studies, and science.
Furthermore, it
is able to offer students the advantages of laboratory
facilities in science and a P.E. program in excellent
gymnasium facilities,3
In 1956, just four years ago, Frontier Regional School
opened its doors to unite for the first time.seventh through
twelfth grade students from Conway, Deerfield, Sunderland
and Whately.

At that time it was the eighth regional school

in ?iassachusetts to complete its building program.
Following the decision to regionalize in 195A, the pre¬
sent spacious gymnasium was constructed on the east end of
the old Deerfield high school.

In 1955 work was begun on the

main wing of the new building, which was dedicated and opened
the following year.
School regionalizing is a popular trend because of the
benefits gained by combining the resources of several com¬
munities,

Materially students and teachers in general find

that the facilities of a regional school are more extensive
and of better quality than a small town high school can offer.

3ibia.. p. 10.
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Size and equipment, however, do not make any school *

A

more important and ultimately more Interesting phase of the
regional school is the effect of combining young people from
separated areas.

Although Deerfield, Sunderland, Conway and

Whatsly lie close together on a map, before the regional
school contact between high school students of the towns was
slight and Isolated*
According to this study, Frontier Regional School has
offered its students a significant chance to enlarge their
circle of acquaintances and to decrease high school - centered
provincialism.

Students from the four towns combine in

classes, and highly successful athletic teams, clubs, and
social affairs*
During the past year school organisations took turns
sponsoring weekly Saturday night dances at the school, which
have been praised fox'* their good organization, discipline and
chaperonage,

Frontier offers five courses of studyi

voca¬

tional - agricultural, household arts, general, college
preparatory, and industrial.

Pupils from all divisions have

received commendations for class projects exhibited at local
and regional science fairs and industrial shows.
On November 11, 1956, Frontier Regional School was dedi¬
cated.

The program was as follows:

Invocation

Rev. William F. Fahey

Welcome

George E. Bell, Jr.
Cha1rman, Front1er H*B.C.

Introduction of Guests

George E. Bell, Jr*
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Vocal Solo "You Don't Know M©,J

Joseph Nickerson, Jr

Vocal Solo “Give Us This Day"
Ac c ompani31 - Joan Sheppard

Ann Taylor

Introduction of Speaker

Daniel W. Alvino,
Superintendent-Principal

Principal Speaker

Dr# Jean Paul Mather

Benediction

Rev. Donald J. Johnson
ANNOUNCEMENT

Following the ceremonies, in the gymnasium, the public
is invited to visit the new facilities of the Frontier Re¬
gional School®

You are reminded that many fine renovations

have been made in the old Deerfield High School, which Is
now being used for the Junior High classes®

Members of the

faculty and of the student council will act as guides through¬
out the plant*

You are encouraged to ask any of these people

for directions*^
Philosophy of Frontier Regional School*

In 1959 the

following philosophy was adopted:
We at Frontier Regional School have attempted to
align ourselves, at least in part, with the philosophy
of the American Comprehensive Secondary School, em¬
phasizing those offerings that are sought by the com¬
mittees which we serve*
The towns of Conway, Deerfield, Sunderland, and
Whately Joined to form the Frontier Regional School
District with the concept of increased educational
offerings and ultimate economy*
Because of the large area that comprises the
Frontier Regional District, our school provides,
;.;V .y.

( -y
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^Dedication Pamphlet, November 11, 1956, Frontier Re¬
gional School, South Deerfield, Massachusetts.
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perhaps, the only social contact opportunity for many
of our students* We make every attempt to provide those
activities and experiences that serve to broaden and
enrich the outlook of our students* Our co-curricular
program offers many variations and encourages all
students to participate within the limits of their
talents and interests*
Our curriculum is suited to the needs of the stu¬
dents we serve* T\*o state-aided vocational schools
are a vital part of our offerings* The major areas of
Instruction comprise the College Preparatory, Commercial,
Pre-Nursing, General, Industrial Arts, Vocational House¬
hold Arts, and Vocational Agriculture courses of study*
A varied and well defined elective program is available,
and counseling is provided on a full-time basis.
We concern ourselves not only with the preparation
and furtherance of the mind but with the preparation of
a sound body in which the mind functions. Physical Edu¬
cation, which is a requirement of all students, places
emphasis on physical fitness.
Spirit - school, church, and community - is empha¬
sised. Vie encourage wholesome participation, and trust
that our offering will provide preparation and carry-over
into adult life. We attempt to foster preparation for
living and making a living in the communities which we
serve and in the changing world of our times.
We trust that our three-fold approach, which con¬
centrates on the mind, the body, and the spirit, has been
planned to the best Interests of those entrusted to our
care*5

^Robert E. Hoye, Superintendent-Principal, Frontier Re¬
gional School, South Deerfield, Massachusetts.
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ENROLMENT AND DIVISION DATA AT FRONTIER
The procedure in this chapter consisted of a thorough
search of all recorded policies on orientation or integration
at Frontier*

Lists of students were compiled* showing the

disbursement of the pupils from the four towns into the
sections A, B* C, and D at Frontier*

The town reports for

each year produced part of the data, the elementary schools
a little* and Frontier permanent records the rest-

Hie pic¬

ture is incomplete; it points out the need for an organized
program for each new class*
Each elementary principal was interviewed, but frequent
changes in the teaching personnel of the schools and adminis¬
tration limited the available data*

No written statements of

orientation policies were found in any school.
The guidance department at Frontier was strengthened and
permanent record cards on which more data could be placed was
introduced in 195$.

These are in use now.

The process of placement at Frontier is complex.

This

area is not the concern of the writer* yet this poses the
biggest problem in orientation.

It is an area for further

study in order to smooth the way for the student to work and
play with a new group.

It will merely be reported in this

problem.
Each elementary principal suggests the division at
Frontier, as section A* B* C or D.

These are homogeneous

groups for the homeroom and full time subjects; this is not
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the case for the part time subjects.

It is the writer*s im¬

pression that IQ*s, SRA achievement scores, case studies,
personal files and teacher-principal recommendations are the
basis for this list#

The A students denote the highest abil¬

ity.
The principal at Frontier or the guidance counselor
place these recommendations of each school into the master
list for each division.

When one division appears to be too

large to handle in one classroom, a conference with the ele¬
mentary school personnel determines which student is placed
in a different category.

The students are unaware of this

class division until Visitation Day, when the names are read,
and students guided to the next year’s home room#

All of

this seeiaed to add to the confusion, since there was no time
to explain why some were with pals and others with all new
faces •
Tables for the first years at Frontier show how the
students from each town were classified#
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Classification of Students Entering Frontier Regional
School from the Elementary Schools of Old Deerfield» South
Deerfield, Conway* Sunderland, and Whately,

In order to com¬

pare the enrollment data of the homogeneous groups at Frontier
Regional School and to Indicate the elementary school from
which each student came„-Table 1 is shown below.

TABLE 1
ENROLLMENT AND DIVISION IN 1956-1957

Elementary
School

Division
A

Division
B

Division
C

Total

Old
Deerfield

9

3

5

17

South
Deerfield

13

14

8

35

Conway

3

3

7

13

Sunderland

4

8

4

16

Whately

3

9

8

20

32

37

32

101

Total

From Table 1 it is noted that in 1956-1957 Frontier
placed all students into only three divisions, with a total
enrollment of one hundred one students.
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Classification of Students Entering Frontier Regional
School from the Elementary Schools of Old Deerfield, South
Deerfield, Conway* Sunderland* and Whately.

In order to com¬

pare the enrollment data of the homogeneous groups at Frontier
Regional School and to indicate the elementary school from
which each student came!, Table 2 is shown below*

TABLE 2
ENROLLMENT AND DIVISION IN 1957-1958

Elementary
School

Division
A

Division
B

Division
C

Division
D

Total

Old
Deerfield

7

7

4

2

15

South
Deerfield

11

13

13

4

41

5

3

3

4

15

15

8

6

2

31

3

4

6

6

19

41

35

3?

18

126

Corn; ay
Sunderland
Whately
Total

From Table 2 it is noted that division A Is the largest
group and division D is the smallest group*

Conway and Old

Deerfield grammar schools each sent fifteen, but Old Deer¬
field placed seven students into the A division while Conway
placed only five into this division*
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Classification of Students Entering; Frontier Regional
School from the Elementary Schools of Old Deerfield, South
Deerfield, Conway, Sunderland, and Whatelv.

In order to com¬

pare the enrollment data of the homogeneous groups at Frontier
Regional School and to Indicate the elementary school from
which each student came, Table 3 Is shown below.

TABLE 3
ENROLLMENT AND DIVISION IN 1953-1959

Elementary
School

Division
A

Division
B

Division
C

Division
D

Total

Old
Deerfield

3

4

7

2

16

South
Deerfl eld

12

17

13

13

55

Conway

7

2

7

4

20

Sunderland

5

5

3

8

21

Whately

4

7

8

4

23

31

35

38

31

135

Total

Prom Table 3 It is noted that the largest division is C#
The A and D groups each had the same number, thirty-one#
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Classification of Students Entering Frontier Regional
School from the Elementary schools of Old Deerfield. South
Deerfield. Conway, Sunderland, and Vdiately*

In order to com¬

pare the enrollment data of the homogeneous groups at Frontier
Regional School and to Indicate the elementary school from
which each student came, Table 4 is shown below*

TABLE 4
ENROLLMENT AND DIVISION IN 1959-1960

Elementary
School

Division
A

Division
B

Division
C

Division
D

Total

Old
Deerfield

6

7

6

5

23

South
Deerfield

12

9

12

7

40

Conway

6

6

6

5

23

Sunderland

7

8

15

4

34

Whately

8

10

2

0

20

39

40

41

19

139

Total

From Table 4 it Is noted that the first three divisions
were nearly even, with very few (nineteen) in the lowest
group.

There were one hundred thirty-nine students in the

seventh grade at Frontier Regional School.
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Comparison of Total Classification.

In order to compare

the classification of all the students from each elementary
school, Table 5 Is shown below.

TABLE 5
TOTALS OF THE FOUR YEARS AT FRONTIER

Elementary
School

Division
A

Division
B

Division
C

Division
D

Total

Old
Deerfield

25

21

22

9

77

South
Deerfield

48

53

46

24

171

Conway

21

14

23

13

71

Sunderland

31

29

28

14

102

Whately

18

30

22

10

80

143

147

141

70

501

Total

From Table 5 It is to be noted that B group has been
the largest group, and D the smallest.

South Deerfield has

enrolled the greatest number of students.

Old Deerfield has

placed more students in the A division, in proportion, than
any other elementary school.

More than half of the number

of students from Sunderland have been placed Into the two
top groups*

59
In 1958 the guidance department, according to the Super¬
intendent-principal’s report, was becoming a part of every
student’s school experience*

The aim of the program was to

assist the learner to acquire sufficient understanding of
himself and of his environment to be able to utilize most
Intelligently the educational opportunities afforded by the
school and community*

The problem of guidance arises from

the fact that an immature but growing individual with a
unique combination of abilities and limitations is confronted
with a complex and ever changing environment*

Guidance used

to be regarded as an effort ”to see Johnny through and to
see through Johnny”*

It seeks to assist each student to

choose, and make satisfactory progress in those activities
which will contribute most to his development, individual
happiness and social worth*-*By 1958-1959 the classes were increasing steadily*

The

newness of the Region, the Frontier buildings and faculty,
the election of a new Superintendent-principal, especially
trained in guidance, all combined to strengthen the system.
The position of the guidance counselor is described by the
administration at Frontier:
A. counselor In a secondary school Is not an
administrator and he is not a teacher* He is a
counselor and his effectiveness in a school depends
very much upon his ability to clarify and interpret
his counseling, position. The counselor understands

Robert E. Hoye, Report to the Members of the Frontier
Regional District* 19557 p* TO*
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that his position in the secondary school is unique,
that he must demonstrate his usefulness to all groups
within the Institution; he must find his own identity*
He ie however, like the teacher and the adminis¬
trator in that he is an educator. He understands the
power of education and he is devoted to the great
American ideal of an educational system that is univer¬
sal, free, and best for each individual# He may differ
from his educational colleagues in that his primary
concern is with the needs of individual students and
to the resources available to insure the best possible
education for each person. He counsels students, he
serves the school as a professional guidance worker;
he confers with teachers; he confers with parents; he
studies the effects of the educational program upon
the school population; he helps bridge the gap in many
ways between the elementary and secondary schools*
All hie findings are available to faculties of both
levels, administrators, and other counselors*2
Before 1956 none of the Frontier personnel visited the
elementary schools as a part of orientation.

Help was given

in administering certain tests but no results were recorded
at Frontier, nor was any written statement found in any ele¬
mentary school*

This was not repeated each year.

Only one-

half day has ever been used In move up day at Frontier, yet
this phase seemed to be the chief source of complaint from
both parents and students*
The method of selection of pupils for each division
remains a big unsolved problem.

However, the present method

seemed to be the best that different school systems could
provide at the present time.
Since Frontier Regional School was the only public school

2I'bld. p. 70.

to serve the towns of Conway, Deerfield, Sunderland, and
Whately, many students became oriented by members of their
families who were already enrolled at this school*
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CHAPTER VII
THE ORIENT ATI Oil PROGRAM AT FRONTIER IN 1959-1960
Tills chapter is a report of the orientation program In
detail#

Information about the elementary schools was ob¬

tained from interviews with each principal.

Hie element¬

ary supervisor was Interviewed on March 29, i960 and again
on May 6, I960.

The Frontier policy of orientation was

shared by other seventh grade teachers with the writer, as a
part of the teaching assignment at Frontier.
More time was alloted to guidance at Frontier*

This

coordinated the teachers efforts, and provided a stable
pattern, part of which was a repetition of 1956-1959 pro¬
gram.

The orientation program was recognized and a tenta¬

tive program developed early in the year.
Steps were organized for improvement in the program
for the selection of homogeneous groups*

Better coordination

of the elementary and secondary level toward preparing new
students resulted In a much smoother visitation day*

The

theme at Frontier seemed to be the Open Door Policy*
The sixth graders and their teachers were guests at an
assembly program In January when a representative of the
National Science Foundation discussed nuclear science, ex¬
plaining the process in everyday terms*
Arrangements for transportation were completed well in
advance*

Busses deposited all guests at Frontier about

12:30 p#m*, where they were seated in a reserve section by
Frontier student Council members.

All guests were welcomed
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in the introductory speech, hut no special attempt was made
to orient the sixth graders*

At the usual school closing;

time all students combined to ride home on the overcrowded
busses*
A second Invitation vras accepted to hear the Air Force
Band in May*

The same procedure followed*

Invited also*

The public was

For this reason little effort was made in

specific orientation practices except for the now familiar
assembly pattern, and the trip to and from Frontier.
Much more was done in the elementary schools under the
elementary supervisor, who coordinated that part of the pro¬
gram*

The best possible evaluation of the pupils* records

demanded minute detail of all teachers.

All facte were care¬

fully checked, all test scores recorded, many charted,
anecdotal records, health statistics and any pertinent in¬
formation on the individual was assembled in orderly fashion
to be passed along to the Frontier's guidance and permanent
record department*

Using this material the principal and

elementary supervisor made up the proposed class divisions
in the seventh grade.

Past experience helped, as this was

the second year or more for all personnel, and now records
were available*
The Frontier guidance counselor placed all recommended
students from the five schools into the division in which
they had been temporarily assigned by sixth grade personnel*
When he found the proposed classes to be overcrowded, a con-
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ference was held about the borderline cases.

Some adjustment

had to be made, but this seemed to be a relatively easy job,
since there were only a few students*
These lists were alphabetized and sent to the homeroom
teachers for the different divisions several days before
►’

V W* *.
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visitation day, with the suggestion that the teacher become
familiar with the pupils* names.

The seventh grade was

briefed on procedures, on the plans for the day, and told to
cooperate in all ways.
At 12:30 on May 13, I960 all the new student© were de¬

livered at Frontier where they were met by the principal*
Coat racks were conveniently placed inside the door.

Members

of the seventh grade acted as guides, taking the students
directly into the gymnasium which by now was familiar to them.
In an intensive orientation discussion of policies at
Frontier Regional, the principal explained what each teacher
taught, then introduced the teacher*

Part-time subject

teachers were introduced, then they explained their require¬
ments and procedures.

Both the boys and girls physical edu¬

cation Instructor presented a seventh grader dressed in the
required gymnasium outfit.

Prices, sizes, and where to get

the necessary equipment was thoroughly explained*
An evaluation of the program in 1958-1959 found that it
would seem best not to read the lists of names as divisions.
. *
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More stress should be placed on the visitation day as a pro¬
gram, rather than confusing the students with lists.

Pupils
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and parents became upset when the student arrived home with
the news that he was in a certain division, but that his
friend was in another.

Since there was no time during the

summer to explain the classification, it was best to avoid
this source of discontent in I960.

The matter will be

handled in the fall when the classes are permanent.

At no

time on Visitation Day were names read or listed for the
students, only for the faculty.

Consequently, no one knows

In which division he will be placed at Frontier Hegional
until he arrives in the fall.
A question and answer period followed, but the sixth
graders remained rather quiet.

Consequently, the principal

explained the procedure of eating lunch in the cafeteria.
He told how to hold the tray, where to pay, how to proceed
in the line, where the regular help served; then he cordially
Invited the guests to have an ice cream dixie cup.

Each

followed instructions, sitting down at the tables to eat it.
When all had finished, the method of disposing of the tray
was demonstrated, and all practiced with the dixie cup con¬
tainer.
From the cafeteria the pupils were divided into small
groups, all living in the same town.

A seventh grader who

lived in that area acted as a guide, taking the group on a
tour of the school, into rooms where students were having
classes.

At 2 P.M., all classes in the school met in the

gymnasium for an assembly program by Lawrence L. Barber,
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speaking and showing slides of Alaska.
At the regular dismissal time all students rode home in
the overcrowded busses as in the past.
An account in the paper stated:
South Deerfield - Orientation Day for sixth graders
in Conway, Whately, Sunderland and Deerfield will be
tomorrow at Frontier Regional School,
Youngsters who will enter FRS in September will
arrive at the school at 12:30 p.m,, according to Supt,
Robert E, Hoye,
They will tour the building and pro¬
gram schedules will be explained by the superintendent.
A general assembly will open at 2 p.m, for the en¬
tire school, with the visitors as guests.
Featured
spealser will be Lawrence L. Barber, who will give an
illustrated talk on "Alaska Today”.1

3-Greenfield Recorder-Gazette, May 12, I960, p. 3*
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CHAPTER VIII
IMPLICATIONS AND RECOMMENDATIONS OF THE I960 PROGRAM
This chapter will be developed under seven different
headings*

These are the results of Interviews, discussions,

and Informal meetings with (1) the Frontier faculty, (2) the
elementary faculty of each school, and (3) the present
seventh graders suggestions for a better orientation program*
Many students were Interviewed on this subject and one
hundred thirty-nine were assigned a theme as an English
assignment*

These were carefully analyzed and the results

from all three sources compiled*
Orientation Practices With Respect to Philosophy of the
School,

(a) A written statement of philosophy should be

available to all.

(B) The junior high school should have a

written statement of Its own ohilosophy,

(C) Alms and ob¬

jectives should be written and clearly understood as stated.
(D) Teachers should be well informed about school philosophies
at all levels.
Orientation Practices With Respect to Selection and
Organization of the Curriculum.

(A) Three levels - element¬

ary, junior high and senior high, should meet to discuss
curriculum changes.

(B) The junior high school faculty

should be Informed of changes made in the elementary and
senior high school.

(C) Handbooks on courses of study for

elementary, junior high, and senior high schools should be
available to all units*
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Orientation Practices of an Administrative Nature That
Bear on the Curriculum.

(A) Pupil progress reporting should

be the same as in the elementary school*
be added*

Gradual changes may

(B) A section for a narrative report should be

provided on the report cand*

(C) The number of teachers a

pupil works with per week should Increase gradually as he
moves through grade six into the junior high school*
Orientation Practices of a Guidance Mature Which Boar on
the School Program*

(a) The junior high school should Inform

the sixth grade about the junior high school program.

(B)

Written materials should be sent to incoming seventh graders
in May*

(C) There should be visitation day to the junior high

school by sixth graders to get acquainted with the physical
plant and faculty.

This should be on a full school day,

(D)

There should be a visitation day for seventh graders to visit
the sixth grade to answer questions or to discuss junior high
school problems.

When this is possible, it should take place

before the visit to the junior high school.
Orientation Practices With Respect to Materials and
Methods of Teaching,

(a) A great deal of the day should be

spent with one teacher,

(B) Introduction to departmentaliza¬

tion should be gradual.

Perhaps it could be started during

the last half of the sixth grade In a modified way,

(C) Pro¬

vide for Individual differences, or to work toward a better
solution of this Problem,

(D) Teaching methods of both the

elementary school and senior high school should be well recog-*
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nlzed and used when needed.
Orientation Practices With Respect to Flexibility and
Individualizing Instruction Within the Junior High school,
(A) No elective courses In seventh and eighth grades.
■

(B) At

■

»■

the end of the eighth grade plenty of time should be given
to decide on courses, but materials should be available to
all Junior high students at all times.

(C) The number of

subjects should be limited.
Orientation Practices With Respect to the Supervision
of the Curriculum.

(A) Continuous relationship between

principal and other supervisors of the junior high school.
The elementary supervisor and elementary principals should
be familiar with the Junior high school.

They should observe

in the junior high school at times throughout the year as
the Junior high school personnel should observe in any of
the elementary buildings.
two levels,

This strengthens the bonds of the

(B) There is need for more supervisory personnel

during the transitional phrase.

(C) There is need for more

supervisory personnel to work with every school unit.
The results obtained from all interviews are not meant
to reveal trends but only to suggest certain practices used
by the schools Involved In the four towns.

Everyone felt

that there was a need for better orientation.

Orientation

needs more time than has been allotted to it, both at the
Junior high school and at the elementary school level.
Every effort Is made to convey the feeling that Frontier
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Regional looks forward to having these students become a part
of the school, and its philosophy accents this*

There is

need for good orientation practices by more than just the
guidance program to form a strong, well balanced, well con¬
structed program.
Both the elementary and secondary school teachers desire
a more concentrated program*

They feel that there Is a general

lack of concentrated orientation, as is evidenced by the lack
of written policies of orientation practices in the past,
as the writer Interprets these interviews*
There cannot be satisfactory orientation between the
elementary schools and Frontier Regional until a common
purpose dominates the entire program of the schools*

The

goals of education and basic philosophy are generally agreed
upon by elementary and secondary school teachers and adminis¬
trators*
All of the schools are in the process of revision and
advancement to meet present day needs, so a formulated
statement of educational philosophy, objectives and aims for
every school would serve the schools in the (four) towns.
Major curriculum or courses of study revisions should be made
with the knowledge and participation of representatives from
the other school units in the district*
At present the marking systems differ, causing much con¬
cern to the new seventh grader*
visement.

This problem is under ad¬
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Since all schools will be combined for the first time
under one superintendent in 1960-1961, more attention will
probably be given to the vital role of orientation into a
junior high school*

Each year should prove to be the best

yet, as far as preparation for bridging the gap.

CHAPTER IX
CONCLUSIONS

CHAPTER IX
CONCLUSIONS
There is e serious lack of information and material
available on the subject of orientation*

Much of this

material was found as a subtitle under guidance, educational psychology, or method and materials of both second¬
ary and elementary schools*

This subject should demand Its

own category*
Through workshops, study groups, and other activities
teachers from all levels can be brought together to study
this Important phase of education*

An adequate educational

system from the kindergarten through the twelfth grade should
have no unnecessary breaks along the way*
The junior high school must be considered as one part
of a whole, well-unified program of education, developing
out of a philosophy which recognizes the pupils* mental,
physical, ©motional, and social growth as a process which Is
continuous from the beginning to the end of his v/hole school
experience*

Assuming that all who are committed to a pro¬

gram which is based upon the belief that the curriculum
must be adapted to the needs. Interests, and aptitudes of
the learners, and that orientation Is an integral part of
this process, more time and effort on the part of all school
personnel must be directed, toward a worthwhile .program#
Since the curriculum is constantly changing in the light of
continuing- study of the learnings in relation to the society
in which they are living, the complex problem of making the
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transition from the elementary to junior high school a smooth
and pleasant one for the preadolescent youth is of major im¬
portance.

It has been faced by educators and parents since

the inauguration of Frontier Regional School.
The citizens of every community have the responsibility
and privilege of deciding the quality of the local school
system by what they do to staff and finance it.

The adminis¬

tration at Frontier has developed an orientation program to
answer the complex problem of adjustment.

A second guidance

counselor has been hired, whose job will be primarily in the
junior high school.

This will place the orientation program

under one coordinator*
Good orientation into the junior high should Include
activities both before admission and during the early period
following admission.

Most frequent preadmission activities
♦

are:

(1) visits of personnel - principal, advisers, teachers,

pupil leaders - from the Junior high to contributing element¬
ary schools; (2) visiting days for sixth graders in groups
to the Junior high school to acquaint them with the school
and Its program; and {3) literature which is bot

interesting

and helpful would give much Information on the school in a
style intelligible to a sixth grader.
Information concerning what the school should and would
not furnish, how to open lockers, a plan of the physical
plant, with direction to the coat racks, basements, office,
or classrooms.

Information on procedures used when arriving
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late, or admission after an absence are important.

The home¬

work schedule, length of time expected to complete assign¬
ments, examinations, and the marking system should be care¬
fully explained*

Clothes are discussed, stressing those

that would be acceptable to school standards.
The parents need to have written instructions too.
Answers to such questions as ”How much money is needed on
the first day?*’, and ’’Where does my child meet the bus?”,
’’What time may I expect his return?”, ’’What about transporta¬
tion home for extracurricular activities?” and ”Am I expected
to supervise his homework?” are examples.

These could be

answered in a booklet.
The problem of orientation is accented by this change
of one teacher for all subjects to be placed abruptly in the
seventh grade under the supervision of ten or more teachers.
Pupils need help with this adjustment.

The junior high

school has made considerable progress toward a vertically
Integrated program; that is a program that shows no sudden
shifts from grade six to grade seven.
Frontier Regional School can feel proud of its young
folks, who in sports, education, and society have been
setting standards far above those of previous generations.
As more educators attack this problem of orientation a
stronger program will result*

All who enter Frontier Re¬

gional School will look forward with confidence to the next
phase of education*
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Suggestions For Further Research*
questions left unanswered*

There are many

This study was carried out to

discover what principles and practices of orientation have
been used since 1956, how they are being used at Frontier
Regional School, and how the program can be improved*

There

are many ways to improve this, and these topics could be
made a basis for future studies:
1*

A good public relations program of the purposes of
orientation.

2.

Improvement in the selection of divisions.

3*

Research and a statistical study of the classifi¬
cation of each town, hov; many or what percent are
in each division.

4.

To see hov? many of the pupils placed in each
division remain in that division throughout junior
high school*
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